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ABSTRACT 

 

Teaching reading in a second language is complex; it not only requires more time 

than is currently allocated, but also obliges teachers to include instructions, strategies, 

content, and assessment. Studies show that the most successful learners will use the right 

set of strategies for required tasks and less successful learners will not be able to do so 

(Chamot & El-Dinary, 1999).  To solve the problem, this research paper proposes material 

to EESL teachers to engage students in reading by ensuring the use of the appropriate 

strategies while using literature circles. The first objective of this study is to find out which 

reading strategies are taught by some secondary three, four and five EESL teachers in 

Quebec. After teachers used the literary circles material, the second objective is to 

determine which strategies teachers have used and if they have used a wider variety than 

before. The third objective is to deliver activities to EESL teachers so that they can promote 

good reading strategies among their students. To resume, this research paper is based on the 

following questions: Do teachers’ perceptions about teaching reading strategies change 

after using the material from literature circle activities? Also, which strategies do they think 

are the most beneficial for their students among several they have used in my activities?  

All in all, my study showed that the seven teachers who participated in my research used 

more learning strategies than before. In fact, teachers have taught their students a wider 

variety of strategies with the literary circle activities. This study also showed that the 

participant teachers changed their perceptions on teaching practises regarding teaching 

reading strategies. 
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RÉSUMÉ 

 

Enseigner la lecture dans un cours d’anglais langue seconde est fort complexe. Il 

faut y dédier plus temps que ne le fait présentement le programme actuel ainsi que du temps 

pour la préparation l’enseignant y compris des instructions, des stratégies et des activités.  

Des études démontrent que plus les élèves les plus performant utiliseront les stratégies les 

plus efficaces pour compléter certaines taches tandis que les élèves moins performants ne 

seront pas en mesures d’utiliser les bonnes stratégies (Chamot & El-Dinary, 1999).  Pour 

remédier au problème, cette recherche propose du matériel pour les enseignants du 

programme d’anglais enrichi. Ce matériel a été créé pour aider les enseignants à enseigner 

une panoplie de stratégies durant des cercles de lecture. Le premier objectif de l’étude est 

de trouver quelles sont les stratégies utilisées par les enseignants de groupes enrichis de 

secondaire trois, quatre et cinq au Québec. Après avoir testé les activités de cercles de 

lecture en classe, le second objectif est de savoir si les enseignants ont utilisé plus de 

stratégies qu’avant avoir utilisé le matériel. Le troisième objectif est d’offrir aux 

enseignants d’ALS des activités qui promeut l’utilisation de bonnes stratégies de lecture par 

leurs élèves. En résumé, cette recherche se base sur les questions suivantes: Est-ce que la 

perception des enseignants à propos de l’enseignement des stratégies de lecture change 

après avoir utilisé le matériel?  De plus, est-ce que le matériel créé offre une plus grande 

variété de stratégies?  En somme, les sept enseignants qui ont participé à ma recherche ont 

utilisé plus de stratégies d’enseignement qu’auparavant. D’ailleurs, ils ont enseigné une 

plus grande variété de stratégies grâce aux activités de cercles littéraire. Cette recherche 

démontre aussi que les enseignants participants ont changé leur perception sur leurs 

pratiques d’enseignement en lien avec les stratégies de lecture.   
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INTRODUCTION 

 

For the past two years, I have observed students reading different texts and novels 

and noticed that for most, the task seems challenging. Students at the secondary three and 

four levels in Quebec, more precisely the students who are part of the Enriched English as a 

second language program (EESL) or the International Program (IP), generally succeed in 

completing comprehension questions, but it is a challenging task. In general, reading is a 

challenging process in ESL (Irawati, 2016) and teachers struggle to give the necessary tools 

to help students develop this skill and become better readers. This research project presents 

the effectiveness of teaching reading strategies in literature circles of cycle 2 ESL Enriched 

or IP classes in Quebec. 

In the first chapter, I will present the research problem. I believe that teachers 

should focus more on reading activities than they currently do. The research identifies the 

value of reading as a skill that propels our students to academic success. To bring some 

solutions to this issue, ESL teachers could engage students in reading by ensuring the use 

of the appropriate strategies while using literature circles. In this chapter, I will also reveal 

the context of the research and a literary review on existing research about reading 

strategies and literature circles. I will also present the research questions which are: Do 

teachers’ perceptions about teaching reading strategies change after using the material from 

literature circle activities? Also, which strategies do they think are the most beneficial for 

their students among several they have used in my activities?   

In the second chapter, the theory of second language acquisition by Krashen 

(1982) and the social cognitive learning theory (CLT) by Bandura (2005) will be presented. 
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Links between these two theories and this research project will be established. In the third 

chapter, I will display the methodology of my research which is la creation of pedagogical 

material from Paillé’s (2007) methological framework. In this chapter, I will also reveal 

how I recruited the participant teachers and who they are. I will also present the data 

collection. The scope, the time frame of the research and finally, the ethical considerations 

will also be discussed. In the fourth chapter, I will show the detailed results of the initial 

survey done by teachers before testing my material. Then, I will present results of 

interviews after the participant teachers tested the material. The data presented in chapter 4 

will be analyzed in my discussion of the results in the fifth chapter. In the fifth chapter, I 

will return to the research objectives to determine if the answers to the questions have been 

found. I will also discuss the information categorized from the interviews. The categories 

are 1) to offer a variety of strategies, 2) to go beyond teaching strategies, and finally 3) to 

incorporate explicit or implicit methods of teaching. In this chapter, I will also make links 

with my conceptual framework. In my conclusion, I will discuss the interesting points that 

the participating teachers brought to this research, and finally, I will make some links with 

my conceptual framework. 
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FIRST CHAPTER—STATEMENT OF THE PROBLEM 

 

1.1 PRESENTATION OF THE PROBLEM 

 

I have observed that reading appears to be less of a priority for ESL teachers in 

Quebec, perhaps because the programme de formation de l’école Québecoise (PFEQ) puts 

more emphasis on developing students’ oral skills. In fact, the program indicates that even 

if the three competencies (Interacts orally in English, Reinvests understanding of texts and 

Writes and produces texts) are developed in synergy, the first competency is the backdrop 

for the other two competencies (Gouvernement du Quebec, 2011). I believe that teachers 

should focus more on reading activities than they currently do. The research identifies the 

value of reading as a skill that propels our students to academic success. According to 

Nation (2009), students with solid reading skills show continued growth in their ability to 

listen and speak.  Also, reading provides a template for writing along with general 

knowledge that stimulates thoughts and opinions for classroom talk and writing activities. 

Teaching reading in a second language is complex; it not only requires more time 

than is currently allocated, but also obliges teachers to include instructions, strategies, 

content, and assessment. These elements will enable ESL students to develop their reading 

skills. Second language learners already know certain reading strategies from their L1 

language classes. Sometimes strategies are transferred from L1 to L2, sometimes, they are 

not. Studies show that the most successful learners will use the right set of strategies for 

required tasks and less successful learners will not be able to do so (Chamot & El-Dinary, 

1999). To bring some solutions to this issue, ESL teachers could engage students in reading 

by ensuring the use of the appropriate strategies while using literature circles. Moreover, 
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teachers should make students aware of the potential role that using reading strategies can 

have in improving their comprehension and overall performance.  

 

1.2 PURPOSE OF THE RESEARCH PROJECT 

The purpose of this research project is to promote the idea of using literature circles 

to teach reading strategies to cycle two students in Enriched English as a second language 

(EESL) classes or in an International Program (IP). In this research essay, the existing 

academic literature on teaching reading strategies will be examined to identify which 

strategies are the most effective in ESL secondary level classes and what kind of texts they 

can be applied to.  

A survey will be conducted to determine how reading strategies are taught by 

teachers in Quebec. Based on the results of this survey, learning tasks for literature circles 

will then be readjusted and therefore, integrate reading strategies based on the research 

concerning the effectiveness of reading strategies. For this research project, the objective is 

to propose activities to ESL teachers so that they can promote good reading strategies 

among their students.  

 

1.3 CONTEXT 

The seven teachers selected for the survey are from the International Program (IP) 

and the Enriched English as Second Language program (EESL) in secondary three, four 

and five (Cycle two) in the province of Quebec. They teach students who are proficient in 

English; however, language abilities of students in these programs are diverse. Some of the 

students can be prolific readers while others are not. For both EESL and IB programs, the 

ESL teachers are required to teach ESL as an English language Arts course where students 
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study English as their first language, rather than as their second language. Students in both 

EESL and IB programs are all second language learners.  

 Based on a Canadian study (French & Collins, 2011) concerning teacher training, 

64% of Quebec ESL teachers have taken a second language acquisition (SLA) course. It 

could therefore be surmised that the other 36% have not taken an SLA course that teaches 

reading strategy content. In this study, nearly half (49%) of the respondents have taken a 

course in ESL material development whereas all teachers should have taken such a course. 

Moreover, 17.5% of the teachers have targeted teaching ESL and creating learning 

materials as an area for improvement (French & Collins, 2011). The percentage of ESL 

teachers who have taken an SLA course and a course in creating learning materials is low.  

According to French and Collins (2011) ESL teachers from across Canada indicated 

the need for additional resources, particularly, more teaching materials and more training. 

In Québec, most teachers considered the quality and appropriateness of the provincial 

curriculum for students to be poor (French & Collins, 2011). Two of the challenges cited by 

teachers are 1) time management and 2), the material including textbooks and other 

references. 

All in all, French and Collins’ study (2011) indicates that the Quebec education 

system does not offer teachers the proper material that will suit their students’ needs, nor do 

they offer the appropriate training to teachers for the creation of pedagogical material. 

Moreover, few teachers have gained this competency or think that it is important.  

The present study will focus on teaching language reading strategies. This will help 

teachers understand the importance of teaching the most suitable reading strategies for their 

students.  
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1.4 LITERATURE REVIEW  
 

Before conducting the present research project on the effectiveness of teaching 

reading strategies through literature circles in ESL classes, it was necessary to review 

existing research on reading strategies and literature circles. This chapter is organized to 

provide 1) information about why reading is critical for students, 2) information about 

strategies, 3) the best ways to teach reading strategies, as well as 4) a description of what 

literature circles are and their benefits for reading comprehension.  

 

1.4.1 A purpose for reading 

There are four skills to develop when learning a second language: reading, 

listening, speaking, and writing. According to Harmer (2001), reading and listening are 

receptive skills. They are defined as different ways for people to extract meaning from the 

discourse they see or hear. So, when students in ESL classes read a text or a book, they first 

employ previous knowledge as they approach the process of comprehension. As Harmer 

(2001) proposes, reading is often a prelude to a speaking activity. He divides reading 

objectives into two categories: pleasurable and instrumental. In other words, we read either 

for the purpose of entertainment or to learn or seek information. In ESL classes, teachers 

often choose the latter to motivate students to understand a text. When students read, they 

are often asked to use strategies such as identifying the topic, predicting, and guessing, 

reading for general understanding, for specific information or for detailed needs, and finally 

to interpret texts. These strategies are often part of a reading lesson sequence is taught in an 

English as a first language class but need to be reinforced and modelled continuously when 

teaching ESL. Strategies such as skimming, scanning, and taking notes also play a central 

role in developing reading skills (Harmer, 2011). It would appear that the lack of time in 
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ESL class could explain in parts why some teachers might use these strategies 

insufficiently.  

1.4.2 Strategies and definitions 

“The word strategy comes from the ancient Greek word strategy which means 

steps or actions taken for the purpose of winning a war” (Bellabas, 2015, p. 93). In the 

context of teaching ESL, the word strategy usually refers to language learning strategies. 

Many authors have proposed definitions of what language learning strategies mean. The 

most complete definition comes from Oxford (1990) and defines language learning 

strategies as follows:  

Specific actions, behaviours, steps, or techniques that learners (often 

intentionally) use to improve their progress in developing L2 skills; they are 

tactics also used to store, retrieve and use the new language. They can 

facilitate the internalization, storage, retrieval, or use of the new language. 

Strategies are tools for the self-directed involvement necessary for 

developing communicative skills (p. 18).   

 

According to O’Malley and Chamot, strategies are “The special ways of processing 

information that enhance comprehension, learning or retention of information” (1990, 

p. 1). In other words, learning strategies are specific actions employed by students to 

facilitate their learning by being rapid, fun, and easily applied to other situations. Oxford 

(1990) mentions that there are twelve key features of language learning strategies. These 

key elements are helpful for teachers who want to understand the role that strategies play 

in a classroom.  

Before discussing the classification of strategies, it might be interesting to discuss 

the difference between learning and teaching strategies. According to Weinstein and Mayer 
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(1986), there are two types of activities that influence the encoding process of knowledge 

by students; the first corresponds to teaching strategies which are external elements 

presented by teachers and are part of a traditionalist approach. The second type are 

learning strategies, employed by students to memorize, review, and organize information. 

The latter is described as a cognitive approach. 

There are many ways to categorize language learning strategies. Boulet, Savoie-

Zajc and Chevrier (1996) classify language learning strategies into four categories which 

are cognitive, metacognitive, affective and resource management. According to Oxford and 

Burry-Stock (1995) “Research on learning strategies suggests that cognitive strategies 

possess the greatest variety, covering strategies related to practise and to the all-important 

deep processing in which learners analyze, synthesize, and transform new information” 

(p. 5). For the authors Boulet, Savoie-Zajc and Chevrier (1996), O’Malley and al.’s (1985) 

metacognitive strategies include planning for learning, monitoring of one’s product or 

comprehension and self-evaluation after a learning activity. Metacognition is also a variable 

that has the most positive effect on the students’ academic results (Boulet, 2007). 

According to Boulet, Savoie-Zajc and Chevrier (1996), affective strategies include 

motivation, the students’ level of concentration, and their level of anxiety. The authors also 

consider resource management (time, material, and human) in this category. Oxford’s 

(1990) classification of language learning strategies is similar to O’Malley et al. (1985), but 

the author divides them into two main types direct and indirect. The list presents an 

overview of various strategies. Several of these strategies will be implemented in the 

literature circle activities to be presented further on in this research paper. 

Table 1 Direct and indirect strategies 
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Direct strategies Indirect strategies  

1- Memory strategies 

● Creating mental linkage 

● Applying images in sounds 

● Reviewing well 

● Employing actions 

1- Metacognitive strategies 

● Centring your learning 

● Arranging and planning your 

learning 

● Evaluating your learning 

2- Cognitive strategies 

● Practising 

● Receiving and sending 

messages 

● Analyzing and reasoning 

● Creating structure for input 

and output 

2- Affective strategies 

● Lowering your anxiety 

● Encourage yourself 

● Taking emotional temperature 

 

 

 

3- Compensation strategies 

● Guessing intelligently 

● Overcoming limitations in 

speaking and writing 

3- Social strategies 

● Asking questions 

● Cooperating with others 

● Empathizing with others 

 

Source: Belabbas, 2015, Arab World English Journal, p. 96. 

 

1.4.3 Training for language learning strategies 

Training for language learning strategies is drawn from a learner-centred approach 

rather than a traditional teaching approach. The goal of teaching language learning 

strategies is to invite students to take control of their language learning process and prepare 

them to be strategic and lifelong learners (Belabbas, 2015). According to Belabbas (2015), 

Oxford (1990), Boulet, Savoie-Zajc and Chevrier (1996), O’Malley et al. (1985), language 

learning strategies involve the development of students ‘cognitive, metacognitive, affective, 

and social skills. They help students become more conscious of their learning process and 

make them autonomous (Chamot, 2005). Therefore, language learning strategies should be 

included in ESL lessons. Teachers need to choose, teach, model, and repeat language 

reading strategies according to the needs of students and the task. Language learning 

strategies are tools that facilitate the learning of a second language.  
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A study (Chamot & El-Dinary, 1999) revealed that less successful learners use 

learning strategies as frequently as their more effective peers, but their strategies are used 

differently (cited in Chamot & O’Malley, 1996). Another study reported that in 

comprehension tasks, good readers tend to use more metacognitive strategies than their less 

skilled peers. For example, high-skilled students would ask for clarification, while less 

skilled peers would use translation (Vandergrift, 2003). Other findings revealed that less 

successful readers are not aware of the important role of learning strategies (Graham, 

2004). These struggling students are often not aware of the strategies they are using, 

therefore, they do not develop independent learning strategies. 

These studies point out that it is significant to teach students the added value 

associated with learning strategies. Also, students will use different strategies, depending 

on their strengths and weaknesses. Therefore, it is up to the teachers to teach a variety of 

learning strategies. In addition, the less successful language learners will need more 

guidance from their teacher in order to contribute to their development of reading and 

comprehension tasks. 

Although the effectiveness of learning strategy instruction shows promise in second 

language learning, there are still questions raised regarding how to teach language 

strategies in second language classrooms. Before discussing the metacognitive models of 

learning strategies, it might be useful to introduce literature circles as a means to implement 

reading strategies. For this research study, reading strategies will be embedded in literature 

circle activities. 

 

1.4.4 Introducing literature circles 
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To become a proficient reader, a student needs to read a variety of texts and should 

also practise reading strategies for long periods of time. This way, students will be able to 

use their strategies and become better readers. Literature circles have proven to be an 

effective teaching tool (Daniels, 2002; Daniels & Steineke, 2004; Fall, Webb & 

Chudowsky, 2000; Irawati, 2016; Keegan & Shrake, 1991). Implementing reading circles 

in class produces numerous advantages for all readers (Anderson, 2012). Literature circles 

are small discussion groups designed by the teacher within a class. The classroom teacher 

assigns each group the same reading material. Students take notes and discuss their ideas. 

Here are a few examples of how literature circles can be implemented in class. 

 

According to Daniels (2002), literature circles manifest several key features: First, 

students choose their own book from a wide selection of books. To encourage students’ 

motivation to read, the teacher must choose books that meet the students’ interests and level 

of reading. The teacher can also include new genres to help students discover different 

stories. Second, groups are formed based on book choice and not on reading ability. Also, 

group size can vary, although the optimum is four students. This means that there will be 

different groups that will read different books. Third, groups meet on a regular basis and 

follow a reading schedule. Daniels (2002) suggests that reading circles should not be 

occasional, but rather a long-term classroom investment. For secondary students, this could 

represent thirty to forty-five minutes to meet, read, and discuss portions of the book. 

Fourth, students write notes to guide their reading and their discussions. These materials 

should be introduced and given to students before the reading circles start. While students 

are reading, they can use a response log, use a role sheet, or even write notes which will 
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prompt their discussion. Fifth, discussion topics come from students. They are intended to 

engage in open, natural conversations about books; therefore, personal connections and 

open-ended questions are welcome which also means that the teacher does not provide 

questions either. Sixth, the teacher is a facilitator. This allows students to explore broad 

ideas of the text by themselves which excludes the teacher’s participation. Seventh, a spirit 

of fun pervades the room. Teachers must remind themselves that the goal is to read just for 

pleasure and as students are enjoying reading, their appreciation for the book will grow and 

they will be more eager to start giving their opinions. Eighth, evaluation is by teacher 

observation and student self-evaluation (Daniels, 2002). 

Long and Grove (2004) implemented literature circles and engagement strategies as 

a complementary process in a fourth-grade English class. In engagement strategies (Long, 

2001), teachers take part in the students’ discussions to help at every level of comprehension. 

These strategies are: "1) Ask open-ended questions; listen to, honour, and respond to the 

student; and encourage 2) Invite students to investigate and find out about explicit or implicit 

text information 3) Encourage students to pose and solve problems about important text 

events" (Long & Gove, 2004, p. 352). Moreover, the literature circles take place in different 

settings such as paired students, small groups, and whole groups. All in all, the study shows 

that combining literature circles with engagement strategies can increase students’ 

participation, especially when the conversation motivates them. Long and Gove (2004) see 

emotional involvement as one avenue to develop students’ fluency.  

Another research project (Carrison & Ernst-Slavit, 2005) implemented literature 

circles with ESL fourth grade students for a period of two months. After the completion of 

two literature circles, students demonstrated a more positive attitude towards reading. In 
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fact, after participating in literature circles, “most students of the group independently 

choose a wider variety of reading materials and genres” (Carrison & Ernst-Slavit, 2005, 

p. 104). Moreover, students who were noticeably quiet became much more outspoken and 

confident, which carried over for the remainder of the school year even for other types of 

activities. Finally, their reading level greatly improved; this also built a stronger sense of 

self-confidence and, more importantly, a motivation to continue reading. 

Iriwati (2016) studied the effectiveness of literature circles on students’ reading 

comprehension by comparing two groups; one group was reading with a literature circle, 

while the other group was taught individual and conventional reading. Students who 

participated in literature circles achieved significantly higher reading comprehension than 

the other groups of students who did the reading activities using a traditional method. 

Iriwati (2016) concluded that literary circles were more effective because students chose 

their reading material and collaborated on their work. It is interesting to point out that 

Iriwati (2016) used strategy lessons which had a positive effect on students’ literal and 

inferential reading comprehension. These strategy lessons included identifying the main 

idea directly, finding explicit information, determining the subject matter, identifying 

implied main ideas, understanding pronoun references, and drawing inferences. In other 

words, literary circles were far more effective for reading comprehension when using 

reading strategies.  

In this research project, literature circles will be used to teach reading strategies to 

ESL students. These strategies will be similar to the ones Long and Gove (2004) and Iriwati 

(2016) employed. In my research project, I will also design literature circles to be 

supportive environments where teachers encourage small group discussions. These 
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discussions will allow students to discuss a piece of literature in depth, share their opinion, 

make personal connections, and develop critical thinking. As students engage in reflection 

with other members of their group, they will also improve their interpersonal skills (take 

turns, ask for clarification, solicit others’ opinions). 

 

1.4.5 Creating material  

For the purposes of this research project, I will create learning activities to help 

implement literature circles in ESL secondary classes by combining both reading activities 

and lessons on language learning reading strategies. I believe that creating materials is the 

best way for teachers to help their students. They alone know what interests their students 

as well as their levels of language, their strengths, weaknesses and what works best to 

motivate them to learn. Also, what are the benefits of creating material? Above all, why 

do some teachers choose to develop material? Teachers approach curriculum design in 

different ways: as a curriculum transmitter, curriculum developer, or curriculum maker as 

well as for various other reasons (Shawer, Gilmore & Banks-Joseph, 2009). Shawer, 

Gilmore and Banks-Joseph (2009) discovered that the type of texts that students prefer to 

read also has an impact on the teachers’ approach to the curriculum. Furthermore, 

numerous studies find that "teachers develop curricula to respond to student needs, 

motivation and performance" (Shawer, Gilmore & Banks-Joseph, 2009. p. 126). This 

reflects students who are part of the International Program or the Enriched program. One 

of the reasons why it is essential for ESL teachers to create material is that "textbooks are 

problematic and insufficient to stimulate students’ genuine cognitive development or 

motivation" (Shawer, Gilmor & Banks-Joseph, 2009, p. 130). One might therefore 
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conclude that ESL teachers in Quebec need to create their own teaching material to teach 

language reading strategies.  

 

 

1.5  OBJECTIVES OF THE RESEARCH  

 

Based on best practises in teaching reading strategies and on the conclusions of 

studies on the effectiveness of literature circles and conventional methods of teaching 

reading, teachers need to re-evaluate how to teach reading. The first objective of this study 

is to find out which reading strategies are taught by some secondary three, four and five 

EESL teachers in Quebec. It would appear necessary to document how their perceptions of 

teaching reading strategies change after they have used the pedagogical materials proposed 

further on in this paper. After teachers use the literary circles material, the second objective 

is to determine which strategies they think are the most beneficial for their students.  The 

third objective is to deliver activities to ESL teachers so that they can promote good reading 

strategies among their students. This research paper is based on the following questions:  

- Do teachers’ perceptions about teaching reading strategies change after using 

the material from literature circle activities?  

- Also, which strategies do they think are the most beneficial for their students 

among several they have used in my activities?   
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SECOND CHAPTER—CONCEPTUAL FRAMEWORK 

 

In this chapter, the theory of second language acquisition by Krashen (1982) and the 

social cognitive learning theory (CLT) by Bandura (2005) will be presented. Links between 

these two theories and this research project will be established. In other words, how can 

their conclusions be applied to teaching reading strategies in literature circle activities. 

Finally, I will examine the Cognitive Academic Language Learning Approach (CALLA) 

and how it can be applied to second language acquisition.  

 

When trying to explain second language acquisition, Lightbown and Spada (2006) 

divide theories into three categories which follows. While some types of theories 

(Anderson, 1995) give great importance to the learners’ personal capacity for language 

acquisition, other types of theories (Krashen, 1982) emphasize the role of the environment, 

where there are more opportunities to interact with speakers and where the teachers adapt 

their language and interaction patterns to meet learners’ needs. A third category of theories 

(Bandura, 2005) focuses on the learner’s engagement in the broader social context.  

 

2.1 Second language learning acquisition theory 

In this study, the goal is to demonstrate how literature circles can be effective in 

teaching reading strategies.  

Many theories have been proposed for the best way to learn a second language in the 

classroom. Krashen’s (1982) popular theory of second language acquisition had a 

significant impact in all areas of second language research and teaching. His theory consists 

of five main hypotheses which are: 1) the Acquisition-Learning hypothesis 2) the Monitor 
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hypothesis; 3) the input hypothesis; 4) the Affective Filter hypothesis; 4) the Natural Order 

hypothesis.  

The Acquisition-Learning hypothesis is the most significant concept in his overall 

theory. According to Krashen (1982), adults have two distinct ways or independent systems 

of developing competence in a second language: The first way is language acquisition, the 

second is learning. The acquisition is the result of a subconscious process and is very 

similar to the process children undergo when they acquire their first language. “In this 

process learners are not usually aware of the fact that they are acquiring language but are 

only aware of the fact that they are using the language for communication,” says Krashen 

(1982, p. 10). Moreover, acquisition of a second language includes implicit learning and 

natural learning. The second way to develop competency is by language learning. It is a 

conscious process which results in detailed knowledge about the language, for example 

knowing and using grammar rules.  

The Monitor hypothesis explains the relationship between acquiring a language and 

learning it. It also defines the influence of the latter on the former. For Krashen (1982), 

monitoring has a minor role in language acquisition. It consists of planning, editing and 

correcting functions when second language learners have sufficient time at their disposal. 

This will help learners to focus on the form or think about correctness and know the rules.  

The Input hypothesis is how learners acquire a second language. According to 

Krashen, learners improve when they receive second language input that is one step beyond 

their current stage of linguistic competence.  

The Affective Filter hypothesis states that there are several affective variables that 

play a facilitative role in second language acquisition which are motivation, self-
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confidence, anxiety, and personality traits. According to Krashen, students with high 

motivation, self-confidence, a good self-image, an extroverted disposition, with a low level 

of anxiety as well, are better equipped for success in second language acquisition.  

The Natural Order hypothesis explains that the acquisition of grammatical structures 

follows a natural order. This order is independent of the learner’s age, first language 

background and conditions of exposure.  

I believe that Krashen’s Input hypothesis is the basic principle of second language 

learning for my research paper. The teacher introduces the steps on how a literature circle 

is organized before students can do it on their own. While the teacher is modelling the 

activity, it is fundamental that the activity is complex and rich enough for them to learn 

new things, but not so complex that it is beyond their reach. The reason the teacher would 

model an activity, based on a reading strategy, is to show students what to aspire to, and 

so that they would understand the objectives, what they are supposed to be accomplishing 

and how. In this research paper, the teacher will introduce a reading strategy, model it and 

ask students to complete the activity with peers.  

Also, the second language should be slightly above the learner’s current level 

(Ortega, 2009). Teachers should offer different types of authentic texts with different 

levels of English. Krashen’s theory (1982) of comprehensible input. I believe that 

Krashen’s theory (1982) supports using literature circles because it encourages another 

level of reflection and promotes discussions with their peers. This is also one of the 

reasons why the literature circle activities will also propose a wide selection of strategies. 

By offering many strategies, the literary circles activities will be richer and more complex 

for students who need it.  
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Also, while L2 learners process the language (and with the help of teachers), 

grammar learning will occur. In agreement with Krashen’s (1982) Acquisition-Learning 

hypothesis, this research paper requires teachers to skillfully present explanations in 

English so that the students understand. For example, each EESL teacher while introducing 

literature circles, is bringing in not only learning, but also acquisition, as the students are 

supposed to be reading and discussing just for the fun of it at some moments, and not under 

the structured guidance or evaluation of the teacher.  

 

2.2 COGNITIVE AND SOCIAL COGNITIVE LEARNING THEORY 

There are several theories that emerged from Bandura’s (2005) cognitive theory 

that have influenced many fields, including education. The Social Learning Theory (SLT) 

is based on the idea that people learn from their interactions with others. After observing 

the behaviour of others, people assimilate and imitate that same behaviour, especially if 

their observational experiences are positive ones or include rewards related to the observed 

behaviour (Tadayon, 2012).  

Social Learning Theory (SLT) has become perhaps the most influential theory of 

learning and development, indicates the author Tadayon (2012). This theory proposes that 

learning includes attention, memory, and motivation on the part of learners. Skinner’s 

behaviorist theories (1941) have also formed a basis for the development of the SLT. 

Bandura concludes that learning is also a social experience where people learn new 

information by observing other people’s behaviour. Observational learning may take place 

at any age. As long as you are exposed to good role models, learning will occur. The STL 

posits that people learn from one another, by observation, imitation, or modelling.  
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Literature circles support Bandura’s (1986) Social Learning Theory where students 

learn new information by observing the teacher’s behaviour as well as their peers. In small 

group work, students read and exchange information and ideas to construct new meaning. 

For example, as students assume their role within a group, take notes and participate in 

small group discussions, they collaborate with one another. This means that they share their 

opinions in addition to their thoughts on a portion of the text, and they construct the 

meaning of the text. In literature circle activities, students are engaged in their learning 

socially (Bandura, 2005). 

 

2.3 The Cognitive Academic Language Learning Approach (CALLA)  

The Cognitive Academic Language Learning Approach (CALLA) by Chamot & 

O’Malley (1996) is an instructional model designed to increase the achievement of 

students’ English learning. CALLA can be used by native English or ESL students where 

teachers can help their students participate in language activities. For this research project, 

I will use the CALLA model to teach English as a second language through a literature 

circle. The CALLA model is based on the CLT from Bandura (1986). It integrates content 

area instruction with language development activities and explicit instruction in learning 

strategies. According to Chamot & O’Malley (1996), the model is based on the cognitive 

learning theory in which learners are viewed as mentally active participants in the 

teaching learning interaction. "The central assertion in the cognitive learning theory is that 

learning occurs through active, dynamic mental processes" (1996, p. 262). In other words, 

CLT is about understanding how the human mind works while people learn. Learning 

occurs when the brain internalizes information. Chamot and O’Malley (1996) describe 

how learners process information from their environment then organize that information 
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with their prior knowledge. Learners measure their success based on their new skills 

(knowledge) with what they already know (Krashen, 1982). The social-interactive basis 

for CALLA also illustrates another aspect of the theory underlying the approach: the 

social cognitive theory of motivation from Bandura (1986).  

 

2.4 Specific Research Question/Hypothesis 

To resume, this research paper is based on two questions, the first one being: Do 

teachers’ perceptions about teaching reading strategies change after using the material from 

literature circle activities?  

 As mentioned previously, the first objective of the present study is to find out 

which reading strategies are taught by ESL teachers and which type of texts they use. After 

analysing the results from a questionnaire, I was able to know which reading strategies the 

teachers participating in this study are using. Then, I provided material for two literature 

circles activities. The first one is based on the short story called ‘The Lottery’, by Shirley 

Jackson, the second is ‘The Most Dangerous Game’, by Richard Connell.  

  After the teachers taught the literature circle activities, I addressed my second 

question: which strategies they think are the most beneficial for their students among 

several they have used in my activities. Strategies were already selected and planned for 

both literature circle activities. It was only during the last activity based on the short story, 

‘The Most Dangerous Game’, that I asked the teachers involved in the study to come up 

with their own strategies. Then, I compared the strategies used before and after the project.  
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 I believe that I have gathered a solid research base, as this paper is based on 

learning theories. I now move on to the next chapter where I will describe how the data 

collection and analysis were done.  
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THIRD CHAPTER—METHODOLOGY 

 

In short, the data collection was carried out by means of a personal interview with 

each of the teacher participants. In my detailed data analysis of interview segments, 

opinions were compared, and general observations were drawn. For these personalised 

interviews, I designed and used a questionnaire. As for the data collection, I organized the 

data into different categories. All my questions of both my questionnaire and my interviews 

follow were written to answer my specific research question. They will help determine if 

the teachers’ perceptions about teaching reading strategies changed after using the material 

from literature circle activities. 

According to Paillé’s (2007), La méthodologie de recherche dans un contexte de 

recherche professionnalisante : douze devis méthodologique exemplaires, there are 

different types of methodological frameworks adapted for teachers who are writing a thesis 

in the field of Education. Through qualitative research based on one of twelve frameworks 

established by Paillé (2007), research conducted by teachers can further their professional 

development and contribute knowledge to the field of Education. 

 

3.1  RESEARCH TYPE 

For the past two years, I have observed and experienced that teachers need more 

resources on how to teach literature. Teachers, sadly, do not have time to read books, short 

stories or even to implement literature circles with their students. With the inclusion of 

literature in secondary three and four ESL curriculum of the International Program, came a 

need for new material. Paillé’s (2007) methological framework the creation of pedagogical 

material for my study was an interesting choice. But with this methodological framework, a 
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question remains; how should teachers implement literature in class? Therefore, I chose the 

experimental research format to test the pedagogical material with teachers. It consists of a 

systematic and reflective testing of a method, a product, or a strategy.  In this case, the 

research is designed to help teachers implement reading by revisiting reading strategies 

through literature circle activities. Unfortunately, choosing this type of research 

methodology for a research project comes with disadvantages. The students’ participation is 

not evaluated.  

 

3.2 PROPOSED METHODOLOGY 

The purpose of this project is to encourage ESL teachers to teach a wider variety of 

reading strategies. I have done an experimental study based on new pedagogical material. 

For this type of research, Paillé’s (2007) recherche-expérimentation methodology was 

chosen. First, data was collected in two ways: a teacher questionnaire to be completed 

before the experimentation of the material and a teacher interview to be done after. The 

questionnaire was sent to ESL teachers who have enriched ESL groups or groups from the 

IB program in various school boards. The questionnaire deals with the teachers’ socio-

demographic profile and the different types of teaching strategies that they include as part 

of their curriculum. As for the interview, the questions are designed to understand if and the 

material has changed the teachers’ perception of teaching reading strategies. In other words, 

how did the teacher teach the strategies, did they modify the material and for the last 

activity, which strategy did they choose to teach.  

Following Paillé’s (2007) methodology, the second step consists of creating the 

material and includes: (1) a step-by-step guide for the teachers (the activities and the 
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strategies) (2) a PowerPoint to guide their students (3) two short stories for the students and 

(4) two students’ handouts.  

The third step consists of identifying the conditions of the project. Since the project 

was done during the COVID pandemic, invitations were sent to teachers from my service 

centre and all EESL teachers in the province on a Facebook group entitled Quebec ESL 

Secondary. In addition, I focus on teachers who have a teaching permit and have a couple 

of years of experience in teaching enriched English as a second language. The fourth and 

the fifth steps are related to how the material is carried out in class and the collection of 

data. As for the sixth and seventh steps, I collected data from the initial survey and the final 

interview. For the final step, I identify the limitations of the research and make 

recommendations.   

 

3.3 PARTICIPANTS 

This research project is based on the teachers’ interest and participation.  EESL 

teachers in the province of Quebec could participate in my research. In fact, these literature 

circle activities are made for teachers in cycle two who are part of the International 

Program (IB) or for students of an Enriched English as a Second Language program 

(EESL). 

For this project, participants chose to partake in the research first and then, after they 

completed the questionnaire, I chose to select them or not depending on my criteria. 

Participants are considered unique because they are informative and experts in teaching an 

EESL program (Maxwell, 2013). This type of selection enters the category of purposive 

sampling of participants which is recognized by qualitative methods texts (Maxwell, 2013). 

Although this is often seen as a form of convenience sampling, it is in fact form of 



26 

 

 

purposeful selection, because it is intended to provide the best data for my study. According 

to Maxwell (2013), this form of selection can be used when the author can acquire the help 

of participants with whom he can establish the most productive relationships and who will 

enable me to answer my research questions. According to Maxwell (2013), it is far more 

likely to develop good relationships with exemplary teachers, who are eager to share what 

they do and are interested in acquiring more knowledge, than with less proficient teachers.  

The pedagogical material is intended for students who are advanced in English in 

secondary three to five. It is designed for an English class where the range in abilities is 

diverse; some students are avid readers, while others have only read what is required from 

the school’s curriculum in secondary one and two.   

 

3.4 PARTICIPATION AND RECRUITMENT  

As a novice teacher looking for help to do my research, I started by asking my 

colleagues for their participation. It was essential that those who chose to participate had an 

interest in the subject of the research. In June of 2021, I started to contact colleagues of my 

own service centre by email, explaining the project to be explored and the time 

commitment required.  

For the first wave of invitations, two teachers from my own service centre 

responded to the request but were later unable to test the material. There are several factors 

that discouraged these two teachers from participating. In particular, the global COVID 19 

Pandemic changed their teaching load and responsibilities. Another obstacle was the 

limitations of their teaching schedule. On the other hand, teaching-learning projects have a 

positive impact on the student-learning process. The project material offers insight on how 
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to improve teaching practices. I decided to use the latest reasons while recruiting 

participating teachers.  

A second wave of invitations was sent in August 2021 to get more teachers to 

participate. This time I started to look for participants on Facebook groups, since social 

media plays a significant role in finding planning ideas and material. It was also crucial to 

find teachers who would participate willingly and voluntarily. My invitation to participate 

in my research was announced on two Facebook Groups called Quebec ESL Secondary and 

Quebec ESL Teachers. These groups were selected because their members are very active; 

we often see teachers proposing new pedagogical material daily. I have also seen student 

teachers like me inviting other members to partake in a university study. From my 

observation of the Facebook groups, the number of teachers who responded to participate in 

similar studies was usually higher than 20. So, to start, I put out an invitation for volunteers 

from these two groups. I mentioned some of my restrictions:  the study was for EESL 

teachers of secondary three to five, including teachers of the International Program. I also 

described that the teachers would have to test the material in the month of October or at the 

latest in November of 2021. I carefully explained that testing the material would take three 

periods of 75 minutes each.  

A third wave of invitations was sent in October since I wanted to have a total of 

ten participant teachers. A total of thirty teachers responded to my invitation, and in the end, 

seven teachers were able to test the material. These seven teachers fit the fundamental 

requirements which were to teach cycle two students of the IP or the EESL programs and to 

have been teaching for more than three years. They also came from diverse service centres 
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or private schools in the province. In exchange for their participation, teachers would have 

access to the project’s resources.  

Table 2 Participants 

Participants City  Private/Public 

Schools 

Grade Level Teaching 

Experience 

1 Drummondville Public EESL Sec 3 + 10 years  

2 Quebec  Public EESL Sec 5 + 10 years 

3 Montreal Public Int Sec 3 3 years 

4 Gatineau Public EESL Sec 5 + 10 years 

5 Longueuil  Private Int Sec 5 + 10 years 

6 Laval  Public Int Sec 5 + 10 years 

7 Joliette Private EESL Sec 4 + 10 years 

 

 

3.5 DATA COLLECTION AND ANALYSIS 

This project was about creating learning activities that are to be tried out by 

teachers. First, data was collected from an online survey available on Google Doc. The link 

(https://forms.gle/uTGLvR3SnTwsN6Vh8) was sent by email to all thirty teachers from the 

first to the third wave, who had expressed an interest in participating in my research: 

teaching cycle two students in the EESL and the IP programs. The online survey was 

specifically designed for this research. The survey consisted of questions related to socio-

demographic information of the teacher. The questions were: In which city are you 

presently teaching? If you are teaching in the public sector, which school board are you 

working for? Are you teaching in a private or a public school? How long have you been 

teaching?  

Other questions address the teacher’s curriculum, for instance, how much time is 

dedicated to reading in class, what type of reading texts are students using, and what 

reading strategies are teachers using? To evaluate the purpose of reading strategies, whether 

they are to evaluate students’ comprehension, to encourage group discussions, to evaluate 



29 

 

 

which reading strategies are taught by teachers, the teachers must answer each question 

based on a Likert scale. The format employed is a five-level Likert item; (5) Always (4) 

Often (3) Sometimes (2) Rarely (1) Never. This format allowed me to evaluate each answer 

by giving it a quantitative value by measuring the level of agreement or disagreement. The 

retrieved data provided information on what strategies the teachers used previously (before 

they tested the material). The questions are available in Appendix A. 

 I also pilot-tested my interview with another ESL teacher which helped me 

determine if the questions worked as intended and what revisions I may have needed to 

make (Maxwell, 2013). An individual online interview (Appendix F) was conducted with 

each of the seven teachers after they tested the pedagogical material. At first, I considered 

interviewing participants on a video call to help create a bond between the teacher and 

myself. Due to the scarce availability of teachers, I was forced to do all the interviews by 

telephone. I made sure to record almost all our conversations. Only one teacher had asked 

me not to record him as he did not feel comfortable in doing so. To prepare for the 

interviews with the teachers, it was clear that each interviewee had different types of 

experiences. Even if they all taught to cycle two students of enriched groups or the 

International Program, they would all bring richness to my data. 

 In general, the interview questions aimed to (1) find out the impact of the literature 

circle activities they tested; (2) identify the difficulties in implementing the project with 

their students; and (3) the pertinence of the material chosen for this project. Most 

importantly, I wanted to find out whether (4) their perceptions on teaching reading 

strategies changed as a result of these activities. These interviews lasted from 30 to 55 

minutes each. For the seven teachers, I recorded six of the seven on my iPhone because 
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according to Maxwell (2013) recording yields more specific information about the 

teacher’s reasoning and strategies, rather than the researcher taking notes while 

interviewing. In one of many definitions, an interview can be viewed as a gift the 

interviewee has in their hands and that the interviewer must uncover (Savoie-Zajc, 2003). 

For my interviews, I considered and prepared myself for a conversation with the teacher 

participant. During all my interview sessions, I shared my own practices with teachers. I 

also remained open-minded and interested in gathering the different views that the teachers 

shared with me. I believe that this verbal exchange between the teachers and I brought 

complexity and depth to the results of my interviews. 

 

For a novice researcher like me, data analysis is the most mysterious aspect of 

qualitative research. I initially listened to the interview recordings. I have also read the 

observation notes for all the participant teachers. During the listening and reading part, I 

wrote notes and memos on what I said or heard in my data, and I developed tentative ideas 

about categories. At this point, I had to choose between three main groups of analysis: (1) 

memo (2) categorizing strategies (such as coding and thematic analysis), and (3) connecting 

strategies (Maxwell, 2013). Even though these three options are all notable forms of data 

analysis, I chose the second one which is the categorization analysis. It involves organizing 

the data into broader themes and issues (Maxwell, 2013).  

 I then started to make charts for each of the questions and answers. Third, I wrote 

a short interview summary and then, compared my findings with results from the first 

questionnaire. According to Maxwell (2013), this allows the author to understand and use 
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the teachers’ feedback to support the present research. The interviews are a valuable source 

that can help identify similarities and contrasts to establish the validity of the research.  

Listening to my interviews with the teachers one more time, I finally set up three 

categories for my data collection which are 1) to offer a variety of strategies, 2) to go 

beyond teaching strategies, and finally, 3) to incorporate explicit or implicit methods of 

teaching. I chose the second and the third categories because teachers came back with the 

same words or expressions such as "I went beyond the reading strategies" or "I 

incorporated these strategies explicitly during the lessons". As for the first category, it was 

determined by one of my questions from my interview.  

 

3.6 SCOPE AND TIME FRAME OF RESEARCH 

Here is a summary of the timeline for the process.  

Table 3 Timeframe of research 

March 2021 

Creation of the pedagogical material, the questions for the survey and the interview. 

 

June 2021 

1st attempt to enroll 10 teacher participants. Teacher participants complete the 

questionnaire online.  

Creation of a Facebook group to facilitate communication with participant teachers. 

September 2021 

2nd attempt to invite teachers to participate in the research. Participant teachers complete 

the questionnaire online.  

Meeting with the teachers to go over the teachers’ instructions. 

Testing of the material by participant teachers. 

Interview with the participant teachers and data is compiled. 

October 2021 

3rd attempt to invite teachers to participate in the research. Participant teachers complete 

the questionnaire online.  

Meeting with the teachers to go over the teachers’ instructions. 

Testing of the material by participant teachers. 
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Interview with the participant teachers and data is compiled. 

Winter 2022 

Transcriptions and compilation of excerpts of interviews. Detailed data analysis of 

interview segments, where opinions are compared, and general observations are drawn. 

 

3.7 ETHICAL CONSIDERATIONS 

This research project addresses a practical need for material in EESL classrooms, 

therefore, the material was tested in the classrooms of the participating EESL teachers. I 

also asked all teachers participating in my research to sign a consent form (Appendix B 

Informed Consent Form) developed by the University of Sherbrooke. This will ensure that 

identity will be protected, and the data they provided will remain confidential.  

 

With this qualitative research, the first objective was to find out which reading 

strategies are taught by some secondary three, four and five EESL teachers in Quebec. 

After teachers used the literary circles material, the second objective was to determine 

which strategies teachers have used and if they have used a wider variety than before. The 

third objective was to deliver activities to ESL teachers so that they can promote good 

reading strategies among their students. The fourth chapter will describe and explain the 

findings which are the data I collected during the interviews with the participating teachers.  
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CHAPTER 4: RESULTS 

 

In this chapter, I will present the detailed results of the initial survey done by 

teachers before testing my material. Then, I will present results of interviews after the 

participant teachers tested the material. Results will include the opinions and information 

shared by them during these the interviews. The data presented in chapter 4 will be 

analyzed in my discussion of the results. 

 

Survey results 

The following charts show the results of the survey teachers agreed to complete 

before testing the material. Tables 2 (Participants) and 3 (Timeframe of research) show that 

all participant teachers dedicate a good proportion of their time reading with students and 

what type of reading they do. For example, do they read books, short stories, or informative 

texts in class? 

Table 4 Percentage of curriculum spent on reading activities 

Data Participant What is the percentage of your curriculum spent on 

reading activities? 

 

Q 1 1/3 

Q 2 1/3 

Q 3 1/5 

Q 4 1/3 

Q 5 1/3 

Q 6 1/4 

Q 7 1/3 

Q=Questionnaire  

 

Table 5 Types of texts read in class 

Data Participant What type of text do your students read in class? 
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Informative 

texts 

Books and 

novels 

Short 

stories 

Literary and informational 

text from websites 

Q 1 x x  x 

Q 2 x x x x 

Q 3 x x x  

Q 4  x x x 

Q 5  x x x 

Q 6  x x x 

Q 7 x x x x 

Q=Questionnaire  

 

For the question, “Do you think teaching how to read is an important part of your 

curriculum?”, five teachers reported that it was extremely important, except for teacher #3, 

reported to be important, and teacher # 7, who reported teaching how to read to be slightly 

important.  

Tables 6 to 13 demonstrate what type of reading strategies teachers use while doing 

a reading activity. When asked if they used the strategies to look in the dictionary and 

scanning for information, three teachers reported to always using it, one teacher often used 

it, while two used it sometimes and one other rarely used it. 

 

Table 6 Strategy: To look in the dictionary 

Data Participant When you are teaching reading tasks, do you include the reading 

strategy: to look in the dictionary. 

Always often sometimes rarely never 

Q 1  x    

Q 2 x     

Q 3 x     

Q 4 x     

Q 5   x   

Q 6   x   

Q 7    x  

Q=Questionnaire  
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Table 7 Strategy: Scanning for information   

Data Participant When you are teaching reading tasks, do you include the 

reading strategy: scanning for information. 

Always often sometimes rarely never 

Q 1 x     

Q 2 x     

Q 3  x    

Q 4 x     

Q 5   x   

Q 6   x   

Q 7    x  

Q=Questionnaire  

 

 

The strategy predicting is also popular as three teachers reported always using it, 

one often. Three other teachers sometimes used it.  

Table 8 Strategy: Predicting 

Data Participant When you are teaching reading tasks, do you include the 

reading strategy: predicting. 

always often sometimes rarely never 

Q 1 x     

Q 2 x     

Q 3 x     

Q 4   x   

Q 5   x   

Q 6  x    

Q 7   x   

Q=Questionnaire  

 

Inferring is also a reading strategy that is popular among the participant teachers, 

six reported to often using it, one always used it, and another sometimes used it. 

 

Table 9 Strategy: Inferring 

Data Participant When you are teaching reading tasks, do you include the reading 

strategy: inferring. 

always often sometimes rarely never 

Q 1  x    

Q 2  x    



36 

 

 

Q 3 x     

Q 4  x    

Q 5   x   

Q 6  x    

Q 7  x    

 

Q=Questionnaire  

 

As for giving an opinion, two teachers reported to always using it while five others 

used it often.  

Table 10 Strategy: Giving an opinion 

Data Participant When you are teaching reading tasks, do you include the 

reading strategy: giving an opinion. 

always often sometimes rarely never 

Q 1 x     

Q 2 x     

Q 3  x    

Q 4  x    

Q 5  x    

Q 6  x    

Q 7  x    

Q=Questionnaire  

  

Expressing a feeling is also a popular strategy. Five teachers reported to always 

using it, two often using it and three others used it sometimes.  

 

Table 11 Strategy: Expressing a feeling 

Data Participant When you are teaching reading tasks, do you include the 

reading strategy: expressing a feeling. 

Always often sometimes rarely never 

Q 1 x     

Q 2 x     

Q 3   x   

Q 4   x   

Q 5  x    

Q 6   x   

Q 7  x    



37 

 

 

Q=Questionnaire  

 

Only one teacher reported to always using summarizing as a reading strategy, 

while five others used it often. Only one reported to sometimes using it. 

Table 12 Strategy: Summarizing 

Data Participant When you are teaching reading tasks, do you include the 

reading strategy: summarizing. 

Always often sometimes rarely never 

Q 1  x    

Q 2 x     

Q 3  x    

Q 4  x    

Q 5  x    

Q 6   x   

Q 7  x    

Q=Questionnaire  

 

Table 13 Other reading strategies    

Data Participant When you are teaching reading tasks, do you include other 

reading strategies? 

Q 1 Generalizing 

Q 2 Skimming, Cognates, Ethos-Logos-Pathos 

Q 3 No other 

Q 4 No other 

Q 5 No other 

Q 6 Take some notes 

Q 7 Connect 

Q=Questionnaire  

 

Interview results 

An interview was conducted after each teacher had tested the material. The 

material consisted of a text on two short stories: “The Lottery” and “The Most Dangerous 

Game”.  For each short story, teachers had documents to support their instructions, a power 

point presentation and a handout for the students. During the 30-to-50-minute interviews, I 
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asked teachers if they presented the activity with the provided instructions or if they 

modified it. Most teachers did not modify the provided instructions as they were clear and 

sufficient to them.  

These were the modifications done by the teachers. 

Table 14 Modifications to the instructions 

Data Participants Participants’ Statements 

I Teachers #2 

and #6: 

The students researched on the authors of the two short 

stories.  

I Teacher # 6: The students read a second short story from Shirley Jackson 

and Richard Connell. The students were able to identify 

both authors’ styles and connect with the authors. 

I Teacher #3: The students watched a trailer of the movie “The Hunt” 

released in 2020, an adaptation of the second short story “The 

Most Dangerous Game”. The teacher showed the students 

this featured clip which allowed them to connect with a type 

of movie they already known. 

I=Interview 

 

These are the comments on the student handout. In general, most teachers thought 

that the handout was clear.  The only modification was extra space was given on the 

handout for the “Most Dangerous Game” where the students could answer in written 

conversation.  

 

Table 15 Modifications to the handouts 

Data Participants Participants’ Statements 

I Teacher #4: The students are not used to writing to each other like in a 

letter form, so they had some difficulties to begin the task 

even if the teacher had shown them examples of the writing 

conversation task.  

I Teacher #5: Teacher #5 did not print the material as he relies on 

technology to teach his classes.  

I=Interview 
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As for the text of the two short stories, teachers #1 and #3 found an audio version 

of both texts on YouTube so "They were more focused on the reading because they felt 

uncomfortable reading with the whole group."  

While the first part of the interviews focused on the content of the material (texts, 

teachers’ instructions, and handouts), the second part consisted of exchanging about the 

reading strategies used in the different activities. Firstly, did the teacher teach the reading 

strategies implicitly or explicitly. Two teachers declared that they sometimes use these 

strategies explicitly, and I asked if they also mentioned that they taught it implicitly.  

 

Table 16 Implicit or explicit teaching  

Data Participants Participants’ Statements 

I Teacher #1: She indicated, "I never take into account that the students know 

their strategies. I often stop what I’m doing and check if the 

students do it correctly.” She added, "One of my favourite ones 

is scanning, predicting and taking notes.”  

I Teacher #3: She sometimes teaches strategies explicitly, more specifically, 

predicting, inferring and note taking. Three other teachers 

mentioned that they don’t teach strategies either implicitly or 

explicitly.  

I Teacher #6: She indicated that the students had reviewed the strategies at 

the beginning of the year.  

I Teacher #7: She assumed that they already knew them.  

I Teacher # 5: He says that he would teach it in sec 1 to 4, but not in 

secondary 5. He added, "In secondary 5 it’s more about 

autonomous work. It is not something that we do at our school. 

It’s more implicit. " 

I Teachers #2 and 

#4.  

Two teachers indicated that they always teach strategies 

explicitly. 

I=Interview 
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During the second literary circle on “The Most Dangerous Game”, students had to 

write their thoughts and opinions about the setting and the story as a written conversation. 

They first pair up with a partner, then write down their notes while reading the short story. 

The first task is to include the setting (where the story takes place and when), who is the 

main character and what the story is about. The second log is to write a question to their 

peer. The third log is to answer the question of their peer. For the fourth log, teachers had to 

choose a strategy.  

The question asked was which strategies did you add with the literature circle 

“The Most Dangerous Game”.  

 

Table 17 Strategies used for the Most Dangerous Game 

Data Participants Participants’ Statements 

I Teacher #1: She chose the opinion and summary for her students.  

I Teacher #2: He chose asking a question. Since my students are used to 

predicting and taking notes, "I asked my students to ask a 

question and force them to go beyond what they usually do. 

Because they often do it in French, like for the «ouverture», of a 

conclusion.” 

I Teacher #3: She used the strategy giving an opinion. The teacher asked 

students to write their written notes as if they were the main 

character. After, they had to write an opinion as a flash advice. 

I Teacher #4: She mentioned that the students did not finish to read the second 

story “The Most Dangerous Game”. Due to the lack of time, she 

showed a preview of the tailer “The Hunt”. She then asked the 

students to share their opinion with their partners and predict the 

ending in a written form. The teacher used this strategy to make 

the written conversation task more dynamic and to help students 

make a connection with the story. 

I Teacher #5: He used the strategy to ask a question and to take notes. Students 

took notes in the margin of the text and then wrote their 

questions on post-its. "I did this to personalize the lesson but 

also to reflect their learning style. "  
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I Teacher #6: She used the strategy to summarize and to express a feeling. "I 

asked them to write an appreciation of the short story.” The 

summary shows if the students understood the story. The 

appreciation gives an overview of the students’ appreciation of 

the tasks. 

I Teacher #7: She used the predicting strategy. 

I=Interview 

 

This is the feedback on the pertinence or usefulness of the activity for their 

students: 

Table 18 Usefulness of the activities 

Data Participants Participants’ Statements 

I Teacher #1: She indicated that the students preferred the activity from the 

literature circle “The Most Dangerous Game”. As a teacher, I 

would have preferred to have the same written conversation for 

The Lottery as for “The Most Dangerous Game”. 

I Teacher #2: He mentioned that this type of material was perfect for students 

of secondary 5 because it helps to refresh their knowledge on 

strategies.  

I Teacher #3: She found it interesting because it helped her focus more on 

strategies such as note taking and highlighting, two strategies 

that her students did not use.  

I Teacher #4: The material was useful to students. Some realized that strategies 

would help them to have higher grades, or they understood the 

text better. On the other hand, other students got a good grade 

even if they did not use the strategies. 

I Teacher #5: Although students knew the strategies, they don’t use them at all 

except for the strongest students. They forget to apply it to their 

work. It was good to teach them the importance of strategies. 

I Teacher #6: The material is pertinent for students of secondary 4 because the 

focus is more on reading strategies and not for her students of 

secondary 5.  

I Teacher #7: The material is pertinent because it helps to go beyond the text. It 

should also be introduced in secondary 3.  

I=Interview 
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Which strategies do you feel your students understand better now that they have 

done the activities?  

Table 19 Comprehension of students  

Data Participants Participants’ Statements 

I Teacher #1 She said that with the literary circle the Most Dangerous Game, 

when asked about the title, it helped them understand what 

predicting meant because they had already done it with The 

Lottery. Note taking was also one aspect they put a lot of effort 

on. As for asking questions, they didn’t ask proper questions and 

couldn’t do the activity. It would have been better to model it 

and take more time to show what was asked of them. 

I Teacher #2 He mentioned that students understand the meaning of asking a 

question a little bit better. They now can go beyond asking a 

simple question. In fact, some students are now asking questions 

to their partners to go deeper into a discussion.  

I Teacher #3 She mentioned that students were more able to express their 

opinions. Their vocabulary was more enriched because they used 

and prepared themselves with the strategy. They also understood 

all the strategies. Looking for information wasn’t very effective 

before. Now they got a chance to practise it. I wish we had the 

strategy to self-reflect at the end of the two literary circles to 

reinforce their capacity to understand what they have done better 

this time around.  

I Teacher #4 Her students got better at predicting and looking for information 

as they all received better grades than usual. 

I Teacher #5 He said that asking questions are the strategies that his students 

understood better. I asked them to go beyond what they usually 

ask as questions. During the writing conversation activity, it 

helped to ask them to write their questions.  

I Teacher #6 Her students mastered the strategy to predict as everyone had 

something interesting to write about and they used it to the 

fullest. 

I Teacher #7 The students get it more definitely. They are now better with 

strategies such as asking question, to take notes and to connect as 

they took time to practise it.  

I=Interview 
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Has your perception of teaching reading strategies changed after your experience 

with the activities?  

Table 20 Perspective on reading strategies 

Data Participants Participants’ Statements 

I Teacher #1 She reported, "I never taught strategies like in these two 

literary circles. Plus, it was a good introduction to teaching 

strategies.”  

I Teacher #2 He said, "my perception has not changed but I could clearly see 

that students can overcome their obstacles when they 

understand and use reading strategies. "  

I Teacher #3 She mentioned that it reinforced his initial perception on the 

importance of using and teaching reading strategies in class. 

I Teacher #4 He also indicated that the material changed his perception of 

teaching reading strategies. "I see it now as an important step 

before doing a C2 with my students. Students need more help to 

understand texts. Using strategies more frequently helps 

students in all levels. " He also added, as teachers we should 

make sure to make strategies more accessible and to use them 

more frequently. 

I For teacher #5 The material changed his perception because he took strategies 

for granted and needed to refresh his methods of teaching for 

the students. He declared, "I should be more focusing on those 

things. It is worth getting back to review these strategies 

especially for those students who have difficulty reading and 

understanding texts. Especially teach the strategies based on 

the level or difficulty of the text." 

I teacher #6 The material hasn’t changed his perception on the importance 

of teaching strategies. He still believes in teaching explicit 

strategies because they are even more beneficial for weaker 

students.  

I Teacher #7 She said "I always try to ask my students to use reading 

strategies, especially to annotate in order to prepare them for 

Cegep. Now, I feel like my students get how to use the 

strategies a little bit more. They now stop to actually think. 

They are less shy less shy to ask a question when they don’t 

understand part of the text. They now understand that it’s 

important to ask questions."  

I=Interview 
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For the last question, did this change your teaching practice, in other words, will 

you use these strategies more often than before? 

Table 21 Usage of strategies in the future  

Data Participants Participants’ Statements 

I Teacher #1 She responded that she would use the material again, but I will 

teach the two literary circles separately and with other short 

stories. I will also introduce literary devices. 

I Teacher #2 He also said that he will reuse the material and incorporate it to 

his planning to offer a wider variety of activities. "It’s a new take 

on teaching strategies". I will also take more time to teach 

strategies because three periods are not enough time to dedicate 

to short stories. 

I Teacher #3 She said that he will certainly reuse the material as a starting 

point to teach reading strategies to students. 

I Teacher #4 She said that she will reuse the material and do the same thing 

with other reading tasks.  

I Teacher #5 He said that he will reuse the material, but I will adapt it to more 

to my teaching. I prefer to aim it more to an oral discussion. 

I Teacher #6 She said I will also reuse it for secondary 4 in the future. 

I Teacher #7 She said that she will reuse the material again in the same order. I 

will stop more often to verify if students are mastering the 

strategies that I introduce.  

I=Interview 

 

Even though the scale of the data collected for my project was not that extensive, 

the teachers who participated have been most generous in their observations related to the 

different material provided such as the Power Point presentation, the handouts, and the 

teachers’ instructions. I am also delighted to see that the teachers used a wider variety of 

strategies than before while teaching the literary circle material.  The last chapter discusses 

the teachers’ feedback on the research question and provides an analysis of the data.   
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CHAPTER 5: DISCUSSION AND CONCLUSION 

Now that I have reviewed and presented the data from the questionnaires and the 

interviews with the teachers who participated, it is time to return to the research objectives 

to determine if the answers to the questions have been found.  

 

RESEARCH OBJECTIVES AND SPECIFIC RESEARCH QUESTION 

 

Based on best practises in teaching reading strategies and on the conclusions of 

studies on effectiveness of literature circles, teachers played a pivotal role when using 

literature circles. The research objectives in this research project were twofold. The first 

objective was to find out which reading strategies are taught by some secondary three, four 

and five EESL teachers in Québec. After teachers used the literary circles material, the 

second objective was to determine which strategies they thought are the most beneficial for 

their students. To resume, this research paper was based on the following questions: Do 

teachers’ perceptions about teaching reading strategies change after using the material from 

literature circle activities? Also, which strategies do they think are the most beneficial for 

their students among several they have used in my activities.?  

The following points discuss the information categorized from the interviews. The 

categories are 1) to offer a variety of strategies, 2) to go beyond teaching strategies and 

finally, 3) to incorporate explicit or implicit methods of teaching. In this chapter, I will also 

make links with my conceptual framework. 

 

5.1 To offer a variety of strategies  



46 

 

 

Before the teachers tested the material, it was crucial for me to know what types of 

strategies teachers were using in class. I was also eager to know what proportion of time was 

dedicated to reading. In this chapter, I will compare the strategies used before and after the 

teachers have tested the material. So, before testing the material in October 2021, teachers 

dedicated 20% to 33% of their class time to teach reading. In fact, five teachers reported that 

it was extremely essential, except for teacher #3, who reported it to be significant, and teacher 

# 7, who reported teaching how to read to be slightly important. Another key fact was that 

all teachers asked their students to read extracts from different types of reading material such 

as informative texts, short stories, books and novels, literary and informational text from 

websites. With respect to teaching reading activities, all seven teachers use strategies like 

how to use the dictionary, to scan for information, to predict, to infer, to give an opinion, to 

express a feeling and to summarize. I can clearly state that, before testing the material, the 

most popular strategies were to summarize, to infer and to give an opinion. Answers to the 

questionnaire also indicated that the teachers understood the importance of reading strategies, 

but teachers did not cover them all. They did not use them all in class for different reasons 

such a lack of time. Moreover, teachers taught reading strategies rather implicitly than 

explicitly. 

The literary circle activities and material provided teachers many strategies to use, 

many of which teachers had not used before. Before reading the first short story “The 

Lottery,” teachers introduced strategies like connecting, note taking and predicting. The 

activity taught them how to do it. While students were reading, strategies such as scanning 

for information and asking questions were encouraged. After reading the short story, students 

used the strategy to express a feeling. As two of the teachers mentioned, the activities offered 
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by the first literary circles allowed them to introduce new strategies and revisit other ones 

that were taught the previous year.  

The second literary activity was reading, “The Most Dangerous Game.”  Before reading 

the short story students used the strategy to connect with the story. Then, while reading they 

used multiple strategies for the activity called “Written Conversation” such as scanning for 

information, asking questions, and taking notes. All in all, the material for both literary circles 

gave teachers more opportunities to demonstrate how to use reading strategies since the 

material covered numerous strategies. Also, by using all these strategies, teachers seemed to 

have helped students take control of their language learning process (Belabbas, 2015). 

Furthermore, these literary circle activities encouraged the teachers to teach a variety of 

reading strategies.  

 

5.2 To go beyond teaching strategies 

To conclude the literary circle activities from the short story “The Most Dangerous 

Game” teachers had to choose one final strategy for their students to use. The goal was to 

make them choose a strategy that their students needed the most or one that they felt more 

comfortable with but would conclude the activity well. Teacher # 1 chose the strategy to give 

an opinion and to summarize. Teacher #2 chose the strategy of asking questions. Teacher #3 

chose giving an opinion, but, while preparing to give an opinion, she asked her students to 

go beyond the strategy. In fact, the teacher asked students to write their written notes as if 

they were the main character. After, students had to write an opinion as a flash advice. 

Teacher #4 also asked her students to give an opinion and then, predict the end of the text. 

The teacher used this strategy to make the written conversation task more dynamic and to 

help students make a connection with the story; another way to go beyond the strategy. 
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Teacher #5 used the strategy to ask a question and to take notes. Students took notes in the 

margin of the text and then wrote their questions on Post-its. “I did this to personalize the 

lesson but also to reflect their learning style.” Teacher #6 used the strategy to summarize and 

express a feeling. “I asked them to write an appreciation of the short story.” The summary 

shows if the students understood the story. The appreciation gives an overview of the 

students’ appreciation of the tasks. Teacher #7 used the predicting strategy. The strategies 

that were used created rich and complex activities that were enough for the student to learn 

new things, but not so complex that it was beyond their reach (Ortega, 2009).  

All seven teachers offered different types of strategies to practise with the same text. 

They did so with different levels of English. To go beyond teaching a strategy while using 

literature circles supports Krashen’s theory (1982) of comprehensible input because it 

encourages another level of reflection and promotes discussions with their peers. As a teacher 

reported after modeling and practising the strategy asking a question with the short story 

“The Most Dangerous Game”, his students were more capable to ask specific questions to 

encourage discussion with their partner. This strategy helped the students to have meaningful 

and deeper conversations about the short story. Also, while students were doing the literary 

circles activities, they learned how to use certain strategies that they have never used before, 

as teachers reported. This has allowed them to learn from one another and change their 

comprehension of the text.  

 

5.3 Implicit or explicit teaching 

While gathering and analyzing the information from the interview and the 

questionnaire, I began to discover how teachers taught strategies. These teachers mostly used 

implicit methods to present the strategies. To show that she taught strategies implicitly, a 
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teacher mentioned that while she teaches, she often stops to check if students are using the 

strategies. Another teacher said that his students who are in secondary five did autonomous 

work, therefore, he taught strategies implicitly. On the other hand, a total of fours teachers 

mentioned that they taught certain strategies explicitly, but not all of the strategies. One 

teacher mentioned that she specifically taught predicting, inferring and note taking. Another 

mentioned that she reviewed teaching each strategy at the beginning of the school year. On 

the opposite side, one teacher mentioned that he did not teach strategies as his students 

already knew them. 

When testing my material teachers taught the strategies explicitly. For this research 

project, I based my activities on the CALLA model to teach English as a second language 

through literature circles. It integrated content area instructions with language development 

activities and explicit instructions in learning strategies. For each strategy, the teacher 

explained it, modelled it and had an activity to do with the class. According to Chamot and 

O’Mailley (1996), the model is based on the cognitive learning theory in which learners are 

viewed as mentally active participants in the teaching learning interaction. This model also 

follows Krashen’s Input hypothesis where teachers introduce the steps on how the strategies 

can be done before students can do it on their own (1982). Learners measure their success 

based on their new skills (knowledge) with what they already know (Krashen, 1982). The 

social-interactive basis for CALLA also illustrates another aspect of the theory underlying 

the approach: the social cognitive theory of motivation from Bandura (1986). Literature 

circles support Bandura’s (1986) Social Learning Theory where students learn new 

information by observing the teacher’s behaviour as well as their peers. In small group 

work, students read and exchange information and ideas to construct new meaning. For 
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example, as students assume their role within a group, take notes and participate in small 

group discussion, they collaborate with one another. This means that they share their 

opinions in addition to their thoughts on a portion of text, and they construct the meaning of 

the text. In literature circle activities, students are engaged in their learning socially 

(Bandura, 1986).  

 

All in all, my study showed that the seven teachers who participated in my research used 

more learning strategies than before. In fact, teachers have taught their students a wider 

variety of strategies with the literary circle activities. Studies point out that it is essential to 

teach students the added value associated with learning strategies, as presented in chapter 4. 

Also, students will use different strategies, depending on their strengths and weaknesses. 

Therefore, it is up to the teachers to teach a variety of learning strategies. 

When mixed, two or three strategies become a complete stand-alone activity which 

seems more significant to students. These teachers also changed their perceptions of teaching 

practices regarding teaching reading strategies. From now on, some teachers will teach these 

strategies to help students take control of their language learning process. Most of them will 

integrate the activities in their annual planning. As one teacher mentioned, it is another take 

on teaching strategies, because it offers a wider variety of strategies that will fulfill the 

students’ needs.  

 

5.4 Limitations 

Due to the Covid pandemic, I could not have recruited only secondary 4 EESL 

teachers. Therefore, I recruited teachers from secondary three, four and five levels. This 
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allowed me to get more teachers to participate in my research. It would have been better to 

get all teachers from one level instead. It would have given me more data to compare. 

It was initially my intention to create the material for three periods of seventy-five 

minutes each. Unfortunately, teachers told me that it was sometimes not possible as some of 

the students needed more time to read the short stories. Also, other students have an 

intervention plan that requires some adjustments. For these reasons, it would appear 

necessary to add some modifications to the activities to help special need students complete 

the tasks. It would also be beneficial to add another period for the activities.  

Also, to help determine if teachers include more strategies in their teaching methods 

and use them in the future, it would have been good to test the material for a longer period. I 

would also include a questionnaire asking students which strategies have helped them to 

understand the texts and which ones were new to them. 

 

5.5 Potential Future work and Research 

If I were to continue this research project, I would be interested to test it with teachers of 

regular ESL groups rather than teachers of the International Program or EESL groups. To 

become a proficient reader, students need to read a variety of texts and should also practise 

reading strategies for long periods of time. Therefore, the literary circles should begin at the 

beginning of the school year and be present for a couple of months to help students become 

more familiar with the activities and become proficient readers. This would allow them to 

read a variety of texts and use different reading strategies.   

 

5.6 Implications for My Teaching Practice 
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This project came from a concrete need for material as I found myself teaching short 

stories to secondary four students of the International Program. I felt that I needed more 

help to teach reading strategies as my students did not fully understand the texts. Through 

this research project and mostly during the collection of data, I came to understand the 

difference between explicit and implicit teaching. As most of the participant teachers were 

using implicit teaching with their students, they did not pay enough attention or spend 

enough time explaining and modelling the reading strategies to students. By using my 

material which contained explicit teaching of reading strategies, most of the teachers agreed 

to say that it was a good way to teach strategies. It is essential to take a moment in class to 

introduce or reintroduce reading strategies.  

The primary goal of this research was to create material that would allow teachers to 

offer a wide selection of strategies to help their students. The link for all my material is 

https://1drv.ms/u/s!Ap1ZVpB_2hW_8XNsf4MGp_rvvXQr?e=3szRP9. I would never 

have imagined that it would bring me to explore differences between implicit and explicit 

teaching methods. It is my hope that my material will be used by more ESL or EESL 

teachers. In the near future, I wish to also use literary circles and teach reading strategies to 

my groups at the elementary level.  

 

 

 

 

 

 

 

 

https://1drv.ms/u/s!Ap1ZVpB_2hW_8XNsf4MGp_rvvXQr?e=3szRP9
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CONCLUSION 

My research focused on the importance of reading in the second language class. 

Second language acquisition consists of a set of strategies that revolves around the target 

language. Successful learners use these strategies to accomplish a task and less successful 

learners do not as much. With this in mind, I created literacy circle activities to help 

teachers use a wider variety of reading strategies in class.  

I based my research project on Krashen’s (1982) Input Hypothesis where the 

teachers explicitly teach the strategy so their students can communicate in the second 

language effectively. In the activities, teachers modeled the steps of how a literature circle 

is organized before the students did it on their own. Students completed the activities 

effectively because the teachers defined the activity’s objectives clearly. As in Krashen’s 

theory, the material also emphasized the role of the environment and offered more 

opportunities for students to interact with one another and where the teachers adapted their 

language and interaction to meet learners’ needs. The activities offered were complex and 

rich enough for the students as they acquired new knowledge and used new strategies. 

Secondly, I designed my literary circles activity according to Bandura’s (1986) 

Social Learning Theory which posits that people learn from one another, by observation, 

imitation, or modeling. As Bandura reported, learning is a social experience where people 

learn new information by observing other people’s behavior. So, for each strategy, the 

teacher explained the strategy, modeled it and had an activity to do with the class. The 

literary circles activities proved to be successful as the students seemed to have integrated 

the content area instruction with language development activities and followed the explicit 
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instructions. Students also learned from one another as they used many strategies such as 

predicting, asking questions, and expressing a feeling. 

In conclusion, this study showed that the teachers who participated in my research 

presented more strategies to teach reading than they had used before testing my material. 

Teachers also reported that these strategies taught explicitly seemed more significant to 

students.  This study also showed that the participant teachers changed their perceptions on 

teaching practices regarding teaching reading strategies. From now on, all these teachers 

indicated that they would integrate the literature circles activities I’ve created, which 

includes teaching a variety of strategies, in their annual planning. As one teacher 

mentioned, “it’s another take on teaching strategies.” To offer a wider selection of 

strategies will certainly give students the opportunity to take better control of their language 

learning process. 
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APPENDIX A. QUESTIONNAIRE FOR TEACHERS 

 

Sociodemographic Questions 

1. In which city are you presently teaching? 

2. If you are teaching in the public sector, for which Centre de Services are you 

working? 

3. Are you teaching in a private or a public school?  

4. What level or which group are you teaching? 
- EESL Sec. 3 
- EESL Sec. 4 
- EESL Sec. 5 
- IB program Sec. 3 
- IB program Sec. 4 
- IB program Sec. 5 

 

5. How long have you been teaching? -    Less than a year 

- 1 to 3 years 

- 4–6 years 

- 7–9 

- More than 10 years 

 

Questions on the Curriculum 

6. What type of text do your students read in class?   

- Informative texts from an activity book   yes/no 

- Informative texts from magazines   yes/no 

- Books and novels      yes/no 

- Short Stories      yes/no 

- Literary and informational texts from websites  

[ex.: commonlit.org, Schoolastic.com, Pbslearningmedia.com,  

others]         

        yes/no 

 

7. What is the purpose of reading activities?  

- To evaluate comprehension in a written form.  

Students have to answer questions from a text.  

- To help students get involved in a discussion.  

- To help students get more vocabulary and  

idiomatic expressions.  

- To help students understand or practise  

grammar lessons  

 

5. Always, 4. Often, 3. Sometimes, 2. Rarely, 1. Never 

 

8. What is the percentage of your curriculum is spent on reading activities? 
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- 1/5 of the time 

- ¼ of the time 

- 1/3 of the time 

- ½ of the time 

 

 

9. Do you think that learning how to read is an important part of your curriculum? 

5. Strongly agree, 4. Agree, 3. Neither agree or disagree, 2. Disagree, 1. Strongly 

disagree.  

 

10. When you are teaching reading tasks to your students, do you include reading 

strategies?  

- Looking for an unknown word in the dictionary   

Scanning for information      

- Predicting       

- Inferring       

- Giving an opinion      

- Expressing a feeling      

- Summarizing       

- Visualizing       

 

 5. Always, 4. Often, 3. Sometimes, 2. Rarely, 1. Never 

 

11. Do you think you need more material to teach reading strategies? 

yes/no 
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APPENDIX B. INFORMED CONSENT FORM 

 

 

 

 

 

 

Madame, Monsieur, 

Nous sollicitons par la présente votre participation à la recherche en titre.  

 

En quoi consiste le projet? 

À l’été 2021, on vous demandera de remplir un questionnaire en anglais. 

Normalement le questionnaire prend une dizaine de minutes à remplir.  

 

Y a-t-il des risques, inconvénients ou bénéfices? 

Il n’y a pas de risques associés à votre participation à ce projet. Votre nom ne sera 

pas inscrit sur la feuille, donc, vos réponses resteraient anonymes. La contribution à 

l’avancement des connaissances au sujet du développement du matériel représente le 

bénéfice principal prévu. Aucune compensation d’ordre monétaire n’est accordée.  

               

Qu’est-ce que l’enseignant, Geneviève Pothier, fera avec les renseignements 

obtenus dans ce projet? 

Les données recueillies par cette étude sont entièrement confidentielles et ne 

pourront en aucun cas mener à l’identification des participants. Les données recueillies 

seront conservées sous la responsabilité de Geneviève Pothier.  

            

PRS 802 auront accès aux données. Les autres membres du personnel de l’école n’y 

auront pas accès. Les renseignements tirés de votre dossier seront détruits au plus tard un 

an après la fin du projet. Les résultats du projet seront diffusés dans des articles 

professionnels et des communications dans des colloques professionnels. Les résultats 

généraux seront aussi présentés au personnel de l’école.  

Invitation à participer au projet de recherche 

L’Évaluation du matériel pédagogique développé pour le cours PRS 802 

Responsable : Geneviève Pothier, finissant au programme de MES-profil Anglais langue 

seconde. Université de Sherbrooke 
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Est-ce que je suis obligé de participer? 

Vous êtes totalement libre de participer ou non à cette étude.   

 

Que faire si j’ai des questions concernant le projet? 

Ce projet a été revu et approuvé par les responsables du cours PRS 802. Cette 

démarche vise à assurer la protection des participantes et participants.  

 

Si vous avez des questions concernant ce projet de recherche, n’hésitez pas à 

communiquer avec  

- La professeure de Geneviève Pothier : Professeure Marilyn Steinbach 

                                                        

 

       

 

 

 

[Signature] 

 

Geneviève Pothier 

 

MES, Faculté d’éducation. 

Université de Sherbrooke 

 

 

 

 

 

[Signature] 

 

 

 

Nom de l’enseignant (e) participant 

 

 

 

 

 

 

J’ai lu et compris le document d’information au sujet du projet L’Évaluation du 

matériel pédagogique développé pour le cours PRS 802. J’ai compris les conditions, les 

risques et les bienfaits de ma participation à ce projet. J’ai obtenu des réponses aux 

questions que je me posais au sujet de ce projet. J’accepte librement de participer à ce projet 

de recherche. 
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J’autorise Geneviève Pothier à utiliser les renseignements 

du questionnaire que je complète pour les objectifs de son projet de 

recherche en développement de matériel pédagogique.  

 

  OUI 

 

NON 

 

 

Votre nom _______________________________________________  

(nom du participant) 

 

Signature du participant:   

 

Nom :  

 

 

Date :  
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APPENDIX C. TEACHERS’ GUIDE 

 

Here are two short stories to read with your students. The first one is “The Lottery” 

by Shirley Jackson, the second is “The Most Dangerous Game” by Richard Connell. While 

the first one (The Lottery) is 7 pages long; it introduces reading strategies that will be done 

by students in pairs during the second short story reading. The second text is much longer, it 

contains 15 pages, it is important to do it with the written conversation activity as it is much 

more dynamic.  

Reading “The Lottery” and doing the exercises should take a whole period, while 

“The Most Dangerous Game” should take two periods. Also, the handouts will help you 

grade your students for participation (C1) as well as C3. 

The charts below explain the strategies, the tasks of the teacher as well as the slide to 

present for each task. There is also a PowerPoint presentation, two handouts and texts 

available on Google Doc.  

 

Reading Circle Activity 1 — The Lottery 

 

Strategies Teacher’s Role Students’ 

Role 

BEFORE READING 

Connecting The teacher introduces the author 

Shirley Jackson with some background 

information. Teacher shows slides1. 

 

Students 

listen to teacher’s 

instructions and 

read slides 1 and 2. 

 The teacher announces that they 

will read the story “The Lottery” together 

and as students are reading, they will use 

some reading strategies as presented on the 

slide: Note taking, predicting, connecting, 

scanning for information, asking questions, 

and expressing yourself.  

The teacher asks students when we 

use these strategies in real life or at school. 

Students must respond. 

 

Students 

read slide 3. They 

listen to teacher’s 

instructions and 

answers the 

questions shown on 

slide 4. 
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Note taking: when we study, when 

we want to write down something important 

like a phone number, a homework.  

Predicting: when I text my friend 

about a movie that I’m going to see. I 

already know what the story is about 

because of the preview I saw. 

show them that the more they use 

reading  

Connecting: when I see something 

in the News, and it makes me think about a 

personal event. 

Scanning for information: When I 

first look at an exam, I quickly read the 

questions to see how difficult the exam is. 

Asking questions: when I don’t 

know what I need to do.  

Expressing yourself: when I want to 

say my opinion, state a fact.  

strategies, better readers they will 

become. 

Teacher shows slide 3. 

Note taking The teacher introduces the first 

reading strategies which are taking notes and 

the handout. Teacher distributes a handout to 

students. 

Teacher shows slide 4. 

 

 

Students 

listen, read slide 5. 

 

Teacher 

also distributes the 

text without the 

ending. 

Predicting The teacher introduces how to 

predict. There’s a prediction that can be done 

at the beginning of a story, another while 

reading.  

Teacher distributes handout on 

prediction and shows slide 5. 

Teacher says: Let’s start with the 

title THE LOTTERY. 

Teacher asks the following 

questions to Students: 

What do you think the story is 

about? 

Write it down on your handout. 

Then, the teacher asks students for 

their answers. 

Teacher says that we will come 

back later for the other type of prediction. 

Students 

read slide 6. 

Students 

listen to the teacher. 

Students write the 

answers to the 

questions. Students 

participate with the 

teacher. 
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Connecting The teacher introduces how to 

connect with the text.  

He asks questions to students. Do 

you know anyone who has won the lottery? 

Then, he shows students how to answer the 

question. After, he asks a student to answer 

this first question and ask all students to 

write down their answers on their handout.  

The teacher does the same thing for 

the second and the third question. 

Teacher shows slide 6. 

Students 

read slide 7. 

Students 

listen and write 

down their answers. 

WHILE READING 

Scanning 

for information 

(setting, characters, 

theme) 

The teacher reads the first 

paragraph of the text out loud to the class. 

Teacher shows first page of the text on 

slide 7.  

Then, he introduces how to scan for 

information, more precisely the setting. 

Where does the story take place? Then he 

says, to pay close attention to the weather 

and other important information. The 

teacher continues to read the whole page. 

The teacher asks students to scan 

for other information: who, what was going 

on? Is there a theme here or an object that is 

important? 

 

 

Students 

read slide 8. 

Students follow 

teacher directions. 

Students respond to 

teacher’s questions.    

Asking 

questions 

The teacher assigns students to each 

read a paragraph of pages 2–3. Teacher 

shows slide 8. 

Then, teacher introduces how to ask 

questions. 

After reading the example of 

slide 8, he asks students to work in pairs and 

write down questions. 

After 5 minutes, teacher answers 

students’ questions. 

Students 

read slide 9. 

Students listen and 

follow teacher’s 

instructions. 

 The teacher asks students to read 

the rest of the story pp. 4 to 6 in groups of 4. 

Teacher shows slide 10. 

Students 

read slide 10. 

Students 

read the text.  

Students 

answer the teacher’s 

questions. 
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Predicting The teacher asks students to predict 

the end of the story individually.  

Students 

listen and write their 

predictions. 

AFTER READING 

Expressing 

an opinion 

The teacher asks students to read 

their ending. Teacher reads the end of the 

story (p. 7). The teacher asks students to 

express their opinion by showing examples 

and by using verbs like “I think”, “I believe”, 

“I thought”, and expression like “In my 

opinion”. 

 

After students express their opinion 

on their handout, the teacher asks students to 

hand in their handouts. 

Students 

read slide 11. 

Students 

write using the 

vocabulary 

suggested by the 

teacher.   

Students 

hand in their 

handout to their 

teacher. 

Source: Pothier, G., Reading Circle Activity 1 — The Lottery, 2022 

 

 

Reading Circle Activity 2 — The Most Dangerous Game 

A) Part 1 of the story (pp. 1 to 10) 

Strategies Teacher’ Role Students’ 

Role 

BEFORE READING 

Connecting: 

students connect to 

their own experience, 

to events in the world 

or other readings 

 

Before introducing this short story 

to your students, teacher provides any 

context that students may need to fully 

understand the background of the story: 

Author, Historical and Genre.  

Teacher shows slide 11. 

Students 

listen to their 

teacher. Students 

read slide 11. 

 Before diving into the story, 

teacher starts by having students discuss 

the title with these questions. It can be done 

with the whole group or in groups of 4 

students. 

Teacher shows slide 12. 

• What type of games or board games do 

you enjoy playing? Werewolf, Risk? 

• Describe it: 

What is the purpose of the game, 

who are the players, who is the winner? 

• What makes a game dangerous? Can 

you think of any? You may think of any 

story of a movie you have recently seen 

Students 

read slide 12. 

Students 

listen and 

participate with the 

teacher.   
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in which the players are risking their 

lives. 

 

 

 

 

WHILE READING 

 The teacher assigns each student 

with a partner for a written conversation1. 

Teacher explains the activity by saying: 

“members of each team will write 

simultaneous notes to each other while they 

are reading a passage of the story. You will 

swap your notes to your partner every 7–8 

minutes at my signal, for a total of 4 

exchanges and keeping quiet along the 

way.” Teachers continues by saying that 

these notes are supposed to be written like 

real, informal correspondence.  

 

The teacher shows examples of 

the conversation notes. 

Teacher shows slide 13 and 14.  

 

Students 

read the 1st part of 

the text.  

 

Students 

read slide 13 and 14. 

Students write their 

notes. 

 

 

 

 

 

 

Scanning for 

information (theme, 

characters) 

Note taking 

 

 

 

1st written conversation 

Teacher shows slide 15.  

Teacher instructs the students to: 

In your notes, do not write down 

any information, but only important 

information such as describing:  

1) the setting:  

Where does the story take place? 

When?  

2) The main characters:  

Who are the characters and 

describe them?  

3) The theme:  

What is the story about? Ex: love, 

war, jealousy, success?  

 

N.B. With written conversations, 

the teacher is very active. You announce 

when each note starts and ends ups. Usually 

7–8 minutes per notes. If you think that it is 

too short for students to read and write, you 

can go to 10 minutes. It helps if you wander 

through the class, looking over shoulders to 

Students 

read slide 15. 

Students 

write their notes. 
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see how much writing is occurring with 

each cycle.  

 

After 6 minutes of reading, teacher 

calls out instructions: “Okay, in two 

minutes, we’re going to stop writing and 

exchange notes, so, you might want to end 

your sentence you’re working on right 

now.” Also, “for those you haven written 

anything, now is time to write about the 

setting, the main characters and the theme.” 

 Teacher shows slide 16. 

Students 

read slide 15 and 

swap memos. 

 

 

 

 

 

 

 

Questioning, 

Note taking 

 

2nd written conversation 

 

Teacher shows slide 17. 

Teacher repeats the same 

procedure done with slides 13 and 14 in the 

1st written conversation with the students. 

Use different reading strategies 

such as: 

- Keep the conversation going by 

talking about something that is 

important to you. 

- Ask questions: ask questions about 

something you don’t understand. 

 

Teacher reminds students: Do not 

forget to write questions if you are unsure 

of something in the story.  

 

Students 

read slide 17 for the 

2nd written 

conversation. 

Students 

follow teacher’s 

instructions. 

Students 

write their notes. 

Then, they swap 

memos. 

 

Answering 

your partner’s 

question 

 

3rd written conversation  

Teacher repeats the same 

procedure and ask students to answer their 

partner’s question with a lot of details 

 

 

 

 

Students 

read slide 19 for the 

3rd written 

conversation. 

Then, they 

swap memos.  

 

Teacher’s 

choice of strategies 

4th written conversation  

Teacher choose the next 

stategie(s) for his or her students.  

Teacher needs to add it on the 

handout in the yellow space.  

 

Teacher reminds students to finish 

their conversation with a proper ending. 

Teacher 

choose and apply 

her or his choice of 

strategies and writes 

it on the handout 

and on the Power 

Point on slide 21. 
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Then, the teacher asks students to 

hand in their written conversation when the 

last log is written. 

 

Students 

hand in their work. 

 

A) Part 2 of the story (pp. 11–15) 

 Since this story is 15 pages long, 

students will not have enough time to finish 

reading the story. Once students have 

exchanged their notes 4 times, you can stop 

the activity.  

 

 

 

Teacher’s 

choice of 

strategie(s) 

The teacher asks students to finish 

reading the story in class or next class. 

Students need use one strategy during reading. 

Next, the students share their strategy with the 

class.  

Which strategy was more helpful to 

understand the story? 

 

 

 

Teacher 

shows slide 22. 

 

Teacher 

gives the 2nd part of 

the text to students. 

Students read the 

rest of the story and 

participate in the 

class discussion 

 

Source: Pothier, G., Reading Circle Activity 2 — The Most Dangerous Game, 2022 
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APPENDIX D. TEACHERS’ PRESENTATION 
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Source: Geneviève Pothier, Teachers’ perceptions on using literary circles to 

promote reading strategies in secondary EESL, Université de Sherbrooke, 2022 
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APPENDIX E. STUDENTS’ HANDOUTS 
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APPENDIX F. INTERVIEW WITH TEACHERS 

These questions will be asked to teachers after they have been presented with the material 

and after they have employed them with their group of students. The interview will be done 

on Teams or other video conference.  

 

1. How did you present the activities? Did 

you follow the provided instructions, or 

did you modify it? 

 

 

2. Where the instructions sufficient and 

clear? 

 

 5. Always, 4. Often, 3. Sometimes,  

2. Rarely, 1. Never 

 

3. Was the presentation sufficient and clear? 

 

 5. Always, 4. Often, 3. Sometimes,  

2. Rarely, 1. Never 

 

4. Where the handouts clear and useful? 

 

 5. Always, 4. Often, 3. Sometimes,  

2. Rarely, 1. Never 

 

5. Do you happen to teach reading strategies 

in the same way that it was presented in 

the reading activities; Teaching reading 

strategies being an activity? 

 

 5. Always, 4. Often, 3. Sometimes,  

2. Rarely, 1. Never 

 

 

6. Which strategies did you add with the 

literature circle The Most Dangerous 

Game? 

 

• Looking for an unknown word in the 

dictionary   

• Scanning for information 

• Predicting   

• Inferring   

• Giving an opinion 

• Expressing a feeling 

• Summarizing   

• Visualizing  

• Asking a question 

• Cooperating with others  

 

7. Why did you use these strategies? 

 

 

8. Is this material or type of activity pertinent 

or useful to students? 

 

5. Always, 4. Often, 3. Sometimes,  

2. Rarely, 1. Never 
 

a. Which part did the students find 

difficult to understand? 

 

b. Where did you have to make some 

changes or adjustments? 
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9. How did the students react to the activity?  

a. Were the students comfortable to 

share their knowledge with their peer 

or with the whole group? 

5. Always, 4. Often, 3. Sometimes,  

2. Rarely, 1. Never 
 

b. Which strategies do you feel like 

your student understand better now 

that they have done the activities? 

 

10. Has your perception of teaching reading 

strategies changed after experiencing with 

the activities? 

 

 

11. Did this change your teaching practise. In 

other words, will you use these strategies 

more often than before? 

 

 

 

 


